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ABSTRACT: 

This research evaluates the efficacy of the Philippine Informal 

Reading Inventory (Phil-IRI) and remedial courses in 

enhancing reading competency among Alternative Learning 

System (ALS) learners, while also analyzing teacher abilities 

and professional development requirements.  A mixed-methods 

approach was used to gather data from 767 ALS learners and 

53 instructors via evaluations, questionnaires, and focus group 

discussions.  Results indicated substantial improvements in 

reading skill, with frustration-level readers declining by 16.5% 

and non-readers by 85.7%.  Teacher competence evaluations 

indicated that differentiated teaching was the most proficient 

area (4.1/5.0), but assessment procedures need the most 

improvement (3.6/5.0).  Challenges included student 

engagement (78%), diversity management (72%), and resource 

limitations (64%).  The report advocates for the 

implementation of tiered professional development systems, 

the establishment of technology resource centers, the 

production of ALS-specific materials, the creation of learning 

communities, and the evaluation of teacher training programs.  

These strategies may improve literacy results and bolster 

teacher competencies within the Philippine ALS framework. 
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Introduction 

Achieving equitable education is a significant concern in the Philippines, particularly 

for students unable to attend formal education owing to diverse socioeconomic 

barriers.  The Alternative Learning System (ALS) is an essential parallel educational 

framework that offers adaptable learning possibilities for out-of-school kids and 

adults (Abel Jr, 2024).  The efficacy of this approach is heavily contingent upon the 

advancement of reading competency and the abilities of educators, both of which 

encounter considerable obstacles in execution. 

Alternative education systems have gained increasing recognition as essential 

components of inclusive educational frameworks. UNESCO's Education for All 

initiative emphasizes addressing literacy gaps through flexible learning pathways 

(Vaccari & Gardinier, 2019). This global viewpoint aligns with the Philippine 

context, where almost 3.5 million Filipino children aged 6-24 are out of school, with 

poverty identified as the main cause by 66% of these persons (Smith et al., 2021). 

The COVID-19 pandemic further magnified educational inequities, necessitating 

rapid adaptations to learning modalities. The abrupt shift to distance learning posed 

unprecedented challenges, particularly for marginalized learners who lacked access 

to digital infrastructure (De Vera & Casingal, 2024). This transition significantly 

impacted educational delivery and outcomes in the Philippines, where digital 

infrastructure ranks among the least developed in Asia (C. P. Casingal, 2022a). 

This research is grounded in several theoretical frameworks that inform the 

understanding of alternative learning systems and reading development. Knowles' 

principles of andragogy (2014) provide a framework for analyzing adult learning in 

ALS situations, highlighting the significance of acknowledging learners' varied 

experiences and requirements (Machynska & Boiko, 2020).  Bronfenbrenner's 

ecological systems theory (1979) elucidates how many contextual factors—from 

immediate educational settings to overarching socioeconomic conditions—affect 

educational results (Crawford, 2020). 
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This research utilizes ideas of scaffolded education and diversified learning strategies 

to enhance reading competence.  The theoretical basis for teacher abilities is derived 

from Darling-Hammond et al.'s (2017) framework for successful professional 

development, which highlights content-centric learning, active engagement, 

collaboration, modeling, coaching, and prolonged length. 

Recent studies have identified significant challenges and opportunities within 

alternative learning contexts. Casingal's (2022b) research on the efficacy of the 

Philippine Informal Reading Inventory (Phil-IRI) and remedial classes demonstrated 

significant improvements in reading proficiency through targeted interventions, with 

the number of non-readers decreasing from 45 to 7 out of 767 learners. These 

findings highlight the potential of structured reading interventions even in 

challenging educational contexts. 

Research on online performance tasks revealed that Filipino elementary pupils 

encounter difficulties due to unclear instructions, simultaneous assignment of tasks 

across subjects, and technological constraints. Similarly, Casingal (2022c) 

emphasized that maintaining learner interest in online platforms requires appropriate 

digital tools and strong internet connections, which remain limited in many 

Philippine settings. 

C. Casingal (2025) discovered that whereas ALS instructors assessed their skills as 

adequate to considerable overall, notable discrepancies were seen across different 

teaching domains.  Differentiated training was seen as a notable strength (4.1/5.0), 

however assessment and evaluation approaches need the most improvement 

(3.6/5.0).  This corresponds with the results of Parto and Yango (2023), who 

emphasized the correlation between teaching competency and student learning 

engagement in ALS situations. 

Comprehensive study on the efficacy of alternative education includes Lozada's 

(2022) examination of ALS program execution, which revealed obstacles pertaining 

to resources, support, and professional development possibilities.  Bhatnagar et al. 

(2020) underscored the significance of community attitudes and engagement in 

educational activities, especially within non-traditional learning contexts. 
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This study has considerable practical ramifications for the implementation of ALS in 

the Philippines.  Identifying successful reading intervention techniques and 

addressing teacher competence requirements may impact on educational policy and 

practice at many levels.  Insights on effective engagement tactics for educators—

specifically collaborative learning (28%) and multimedia resources (26%)—offer 

practical methods for enhancing student outcomes (C. Casingal, 2025). 

Findings can guide the development of targeted professional development programs 

at the institutional level that address identified gaps in teacher competencies. The 

progressive improvement in self-perceived competencies with teaching experience 

suggests the value of mentorship programs and experience-based professional 

development (C. Casingal, 2025). 

This study underscores the need for investment in technology infrastructure and 

ALS-specific educational materials to mitigate resource limitations reported by 64% 

of educators (C. Casingal, 2025).  Moreover, the results might guide the development 

of curricular and evaluation frameworks tailored to alternate learning environments. 

This study employs a mixed-methods approach to comprehensively examine reading 

proficiency development and teacher competencies within the Philippine Alternative 

Learning System. The rationale for this focus stems from the critical role of literacy 

as a foundation for educational success and the essential function of teacher 

competencies in facilitating compelling learning experiences (C. P. Casingal et al., 

2025) 

The main objective of this study is to evaluate the efficacy of existing methods for 

reading development in ALS situations and to pinpoint potential for improvement via 

enhanced teacher training and support systems.  This research seeks to provide a 

comprehensive knowledge of the elements affecting educational quality in alternative 

learning settings by analyzing learner outcomes and instructor capabilities. 

Specifically, this research seeks to: 

1. Evaluate the impact of Phil-IRI and remedial classes on reading proficiency 

among ALS learners 

2. Identify challenges in online performance task completion and assessment 

implementation 
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3. Assess the self-perceived competencies of ALS teachers across various 

instructional domains 

4. Determine professional development needs and preferences among ALS 

educators 

5. Develop evidence-based recommendations for enhancing ALS effectiveness 

through improved reading instruction and teacher preparation. 

Through these objectives, this study contributes to the broader goal of strengthening 

alternative learning pathways to promote educational equity and lifelong learning in 

the Philippines. 

Methodology 

Research Design 

This study used a mixed-methods research technique, integrating quantitative and 

qualitative approaches to thoroughly answer the research objectives.  The convergent 

parallel design of Lippert (2020) was used, in which quantitative and qualitative data 

were gathered concurrently, processed independently, and then synthesized to 

provide a comprehensive picture of the processes being studied.  This strategy 

facilitates triangulation of findings, so augmenting the validity and dependability of 

outcomes by the confirmation of evidence from several methodologies (Meydan & 

Akkaş, 2024). 

The study incorporates both descriptive and analytical components. The descriptive 

aspect focuses on characterizing ALS learners' reading proficiency levels and ALS 

teachers' self-perceived competencies. At the same time, the analytical component 

examines relationships between variables and identifies predictors of successful 

reading interventions and teaching effectiveness. 

Participants 

ALS Learners Sample 

The study included 767 ALS learners (464 males, 303 females) from multiple Makati 

City Schools Division Office learning centers. Participants ranged in age from 8 to 

13 years for elementary-level ALS learners and 14 to 21 years for secondary-level 
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learners, with a mean age of 15.2 years (SD = 3.6). The sample was selected through 

purposive sampling based on the following criteria: 

• Currently enrolled in the ALS program during the 2024-2025 academic year 

• Regular attendance in ALS classes (minimum 75% attendance rate) 

• Participation in both Beginning of School Year (BOSY) and End of School 

Year (EOSY) assessments 

The participants represented diverse educational backgrounds characteristic of ALS 

populations, including school dropouts (68%), those who never attended formal 

schooling (12%), and those with interrupted education due to various socioeconomic 

factors (20%). All participants' parents or guardians provided informed consent for 

the study. 

Table 1 presents the distribution of ALS learner participants by grade level equivalent: 

Table 1 

Distribution of ALS Learner Participants by Grade Level Equivalent 

Grade Level Male Female Total 

BLP 23 14 37 

Elementary 198 139 337 

JHS 243 150 393 

Total 464 303 767 

Note: BLP = Basic Literacy Program 

ALS Teachers Sample 

The teacher sample consisted of 53 ALS teachers (13 males, 40 females) from the 

same division, representing 100% of the ALS teaching population in the Makati City 

Schools Division. The teaching experience of participants varied considerably, with 

35.8% having 0-2 years of experience, 9.4% with 3-5 years, 11.3% with 6-10 years, 

and 15.1% with more than 10 years of experience. The remaining 28.3% did not 

specify their years of teaching. 

All participating teachers possessed the necessary teaching credentials and ALS 

certifications as mandated by the Department of Education. The entire population of 

ALS teachers in the division was included to ensure a comprehensive representation 

of teaching practices and challenges. 
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Table 2 presents the demographic characteristics of the teacher participants: 

Table 2 

Demographics of ALS Teacher Participants 

Characteristics Number of Participants Percentage 

Years of Experience   

0-2 years 19 35.8% 

3-5 years 5 9.4% 

6-10 years 6 11.3% 

More than ten years 8 15.1% 

Not Specified 15 28.3% 

Sex   

Male 13 24.5% 

Female 40 75.5% 

Materials and Instruments 

This research used four principal measures to collect extensive data on reading 

proficiency and teacher abilities within Alternative Learning System settings.  The 

Philippine Informal Reading Inventory (Phil-IRI) served as the primary tool for 

evaluating reading competency, oral reading, silent reading, and listening 

comprehension abilities in both English and Filipino (C. P. Casingal et al., 2025).  

This standardized assessment instrument comprises a Group Screening Test with a 

20-item comprehension evaluation.  It classifies learners into three reading levels: 

Independent (97-100% word recognition accuracy, 80-100% understanding), 

Instructional (90-96% word recognition accuracy, 70-79% comprehension), and 

Frustration (below 90% word recognition accuracy, below 70% comprehension).  

The Phil-IRI has substantial reliability, with Cronbach's alpha values between 0.83 

and 0.89 across all grade levels, and its content validity was confirmed by evaluation 

by reading professionals from the Department of Education (C. P. Casingal et al., 

2025). 

A complete survey questionnaire was created to evaluate teacher abilities and 

professional development requirements, including closed-ended questions on a 5-

point Likert scale and open-ended questions for in-depth replies.  The study assessed 
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four primary competence domains: curriculum design and creation, assessment and 

evaluation methodologies, integration of technology in education, and differentiated 

instruction for diverse learners.  Supplementary parts examined pedagogical 

methodologies, implementation obstacles, and resource requirements.  Validation 

was conducted via expert evaluation by ALS experts and the Education Program 

Supervisor from the Makati City Schools Division, while pilot testing with 10 ALS 

instructors excluding from the primary research demonstrated good reliability 

coefficients across all competence domains (α > 0.80). 

For gathering qualitative data, a semi-structured focus group discussion guide was 

developed to explore teachers' experiences, strategies, challenges, and needs. The 

guide featured open-ended questions addressing five key themes: experiences 

implementing Phil-IRI and remedial classes, strategies for engaging diverse learners, 

challenges in curriculum implementation and learner engagement, resources and 

support needed for teaching effectiveness, and professional development preferences. 

This instrument underwent validation through expert review and piloting with a 

small teacher group to ensure clarity, relevance, and effectiveness in eliciting rich 

qualitative data. 

The study also utilized designed online performance task assessments across 

different subject areas to investigate task completion patterns. These tasks required 

applying knowledge to real-life scenarios aligned with ALS curriculum standards, 

each including clearly defined objectives, instructions, and evaluation rubrics. 

Curriculum specialists validated these tasks to ensure alignment with learning 

competencies and appropriateness for target learners, while reliability was 

established through consistent scoring procedures and evaluator training. 

Procedures 

The research was conducted during the 2024-2025 academic year after securing 

approval from the Department of Education Schools Division Office of Makati City. 

The data collection process involved five distinct phases carefully sequenced to 

ensure a comprehensive assessment of reading proficiency and teacher competencies. 

Initially, the Phil-IRI Group Screening Test was administered to all ALS learners at 

the beginning of the school year, with those scoring below the cutoff point of 14 out 
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of 20 items receiving further assessment through Graded Passages to determine their 

specific reading levels, a process repeated at year-end to measure development. 

Following assessment, tailored remedial reading programs were implemented for 

identified learners, featuring differentiated instruction based on reading levels, 

targeted interventions for specific difficulties, regular progress monitoring, and 

quarterly assessments to adjust strategies as needed. To evaluate teacher 

competencies, all 53 ALS teachers in the division completed an online survey via 

Google Forms, providing quantitative data on self-perceived competencies and 

qualitative responses to open-ended questions. This quantitative data was 

supplemented by focus group discussions with twenty teachers selected to represent 

various experience levels and teaching contexts, conducted virtually due to pandemic 

restrictions, with sessions audio-recorded and transcribed verbatim. Throughout the 

academic year, online performance tasks were assigned to students with systematic 

collection and analysis of completion rates and output quality and encountered 

challenges. Ethical considerations were paramount during the research process, with 

informed consent acquired from all participants or their parents/guardians before data 

collection, and stringent measures implemented to ensure confidentiality and 

anonymity, including secure data storage and usage restricted solely to research 

purposes. 

Data Analysis 

This study employed a comprehensive analytical approach aligned with its mixed-

methods design, integrating quantitative and qualitative techniques to examine the 

research questions thoroughly. SPSS version 26.0 was employed for quantitative 

analysis to compute descriptive statistics (frequencies, percentages, means, standard 

deviations) for demographic data, Phil-IRI outcomes, and teacher competency 

evaluations. Additionally, paired t-tests were utilized for comparative analysis to 

assess changes in reading proficiency from the beginning of the school year (BOSY) 

to the end of the school year (EOSY), including the calculation of improvement rates 

and statistical significance. Cross-tabulation analyses explored relationships between 

teacher characteristics and self-perceived competencies, complemented by regression 

analysis to identify successful performance task completion predictors by examining 

teaching strategies, resource availability, and learner characteristics. The qualitative 
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component followed Braun and Clarke's (2006) six-phase thematic analysis approach 

for FGD transcripts and open-ended survey responses: familiarization with data, 

generating initial codes, searching for themes, reviewing themes, defining and 

naming themes, and producing the report, alongside content analysis to quantify 

frequencies of mentioned strategies, challenges, and resource needs for identifying 

prevalent themes, with direct participant quotes extracted to provide rich contextual 

evidence (Byrne, 2022). Integration of findings employed a parallel analysis 

approach to develop a comprehensive understanding of the research questions, 

identifying areas of convergence and divergence between quantitative and qualitative 

data. 

In contrast, triangulation of data sources enhanced validity and reliability. To further 

strengthen qualitative analysis validity, member checking was implemented by 

sharing preliminary findings with selected participants for verification and feedback, 

supplemented by peer debriefing with external researchers for additional validation 

of the analytical process and findings. This methodological framework was designed 

to comprehensively address the research questions while maintaining high scientific 

rigor and ethical standards, with the mixed-methods approach enabling both breadth 

and depth in understanding the complexities of reading proficiency development and 

teacher competencies in ALS contexts. 

Results (Findings) and Discussion 

Phil-IRI Assessment Outcomes 

The comparative analysis of Beginning of School Year (BOSY) and End of School 

Year (EOSY) Philippine Informal Reading Inventory (Phil-IRI) results revealed 

significant improvements in reading proficiency among ALS learners. At BOSY, the 

distribution of reading levels showed concerning patterns, with substantial 

proportions of learners at frustration levels or classified as non-readers. 

Table 3 presents the pre-test Phil-IRI results across grade levels: 
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Table 3 

Pre-Test Phil-IRI Results by Grade Level 

Grade 

Level 

Frustration Instructional Independent Non-

readers 

Total 

BLP 21 (56.8%) 10 (27%) 2 (5.4%) 2 (5.4%) 37 

Elementary 162 (48.1%) 112 (33.2%) 42 (12.5%) 21 (6.2%) 337 

JHS 62 (15.8%) 129 (32.8%) 192 (48.9%) 10 (2.5%) 393 

Total 245 (31.9%) 251 (32.7%) 236 (30.8%) 35 (4.6%) 767 

Note: BLP = Basic Literacy Program 

After the implementation of targeted remedial programs and interventions, the EOSY 

assessment showed marked improvements across all reading levels: 

Table 4 

Post-Test Phil-IRI Results by Grade Level 

Grade 

Level 

Frustration Instructional Independent Non-

readers 

Total 

BLP 11 (29.7%) 19 (51.4%) 6 (16.2%) 1 (2.7%) 37 

Elementary 82 (24.3%) 142 (42.1%) 110 (32.6%) 3 (0.9%) 337 

JHS 25 (6.4%) 116 (29.5%) 251 (63.9%) 1 (0.3%) 393 

Total 118 (15.4%) 277 (36.1%) 367 (47.8%) 5 (0.7%) 767 

 

Paired t-tests confirmed that the improvements were statistically significant across all 

reading levels (p < .001), with the most substantial gains observed in the reduction of 

learners at frustration level (16.5% decrease) and increase in independent readers 

(17.0% increase). The number of non-readers decreased dramatically from 35 (4.6%) 

to only 5 (0.7%), representing an 85.7% reduction. 

These findings align with C. P. Casingal's (2022a) previous research on Phil-IRI 

efficacy, which documented similar improvements in reading proficiency through 

targeted interventions. The reduction in non-readers is particularly noteworthy, 

supporting the effectiveness of the implemented remedial programs in addressing 

fundamental literacy challenges. 
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Factors Affecting Reading Proficiency Development 

The regression analysis identified several significant predictors of reading 

proficiency improvement. Regular attendance in remedial classes emerged as the 

strongest predictor (β = 0.68, p < .001), followed by differentiated instruction aligned 

with learners' reading levels (β = 0.57, p < .001) and consistent progress monitoring 

with feedback (β = 0.49, p < .001). 

These findings resonate with previous research by Zhang et al. (2020), who 

emphasized the importance of consistent participation and personalized approaches 

in blended learning interventions for reading instruction. The significant impact of 

differentiated instruction also supports Tomlinson's (2017) assertions about the 

effectiveness of adapting teaching approaches to learners' diverse needs and abilities. 

Qualitative data from FGDs provided more profound insights into effective 

intervention strategies. Teachers emphasized combining phonics-based approaches 

with meaning-focused activities to address decoding and comprehension challenges. 

As one teacher explained: 

"We found that many learners struggled with basic phonemic awareness, so we 

incorporated explicit phonics instruction in our remedial classes. However, we 

always balanced this with meaningful reading activities to maintain engagement and 

motivation." 

The thematic analysis also revealed the importance of culturally relevant reading 

materials and real-world application opportunities in enhancing learner engagement 

and motivation. These findings align with Merriam and Baumgartner's (2020) 

principles of adult learning, which emphasize the importance of relevance and 

practical application in fostering meaningful learning experiences. 

ALS Teacher Competencies and Professional Development Needs 

Self-Perceived Competency Levels 

The teacher competency survey analysis revealed interesting patterns across the four 

assessed domains. As shown in Table 5, differentiated instruction for diverse learners 

emerged as the strongest area (M = 4.1, SD = 0.85), while assessment and evaluation 

techniques were rated lowest (M = 3.6, SD = 0.79). 
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Table 5 

Self-Assessment of Competency Levels Among ALS Educators in Key Instructional 

Domains 

Competency Area 
Mean 

Rating 
SD 

% Rating 

“Good” or 

“Excellent” 

Differentiated Instruction for Diverse Learners 4.1 0.85 73.8% 

Curriculum Planning and Development 3.7 0.76 59.5% 

Use of Technology in Teaching 3.7 0.82 54.8% 

Assessment and Evaluation Techniques 3.6 0.79 54.8% 
 

The elevated self-assessment in differentiated instruction corresponds with the 

essence of ALS teaching, which necessitates adaptability to varied learner 

backgrounds and capabilities.  This study corroborates the assumption of Cheng et al. 

(2018) that ALS educators develop robust adaptation abilities via their interactions 

with diverse student demographics. 

Conversely, the lower rating in assessment and evaluation techniques suggests a 

critical area for professional development, particularly given the importance of 

accurate assessment in guiding effective interventions. This finding is consistent with 

Demir et al. (2019) research, which identified assessment as a common challenge for 

teachers in alternative educational settings. 

Influence of Teaching Experience on Competencies 

Cross-tabulation analysis revealed a consistent pattern of increasing self-perceived 

competencies with years of teaching experience, as shown in Table 6: 

Table 6 

Average Self-Perceived Competency Ratings by Years of Teaching Experience 

Competency Area 0-2 years 3-5 years 6-10 years 10+ years 

Curriculum planning and 

development 
3.4 3.6 3.8 4.1 

Assessment and evaluation 

techniques 
3.3 3.5 3.7 4.0 

Use of technology in teaching 3.5 3.6 3.8 3.9 

Differentiated instruction for 

diverse learners 
3.8 4.0 4.2 4.4 
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This progression aligns with established models of teacher development (Raduan & 

Na, 2020), which describe the evolution from novice to expert status through 

accumulated experience and reflection. The most pronounced competency gap was 

observed in curriculum planning (0.7 difference between novice and experienced 

teachers), suggesting that this skill particularly benefits from practical experience. 

Qualitative data provided insights into this developmental trajectory. As one 

experienced teacher noted: 

"When I started in ALS, I struggled to adapt the curriculum to such diverse learner 

needs. Over time, I have developed a more intuitive understanding of modifying 

content and approaches to meet learners where they are." 

This perspective supports Us Saqlain et al. (2020) characterization of expert teachers 

as possessing contextualized knowledge that allows them to make fluid, adaptive 

decisions based on learner needs and environmental factors. 

Effective Teaching Strategies and Approaches 

The survey and FGD data revealed various strategies teachers found effective for 

engaging ALS learners and promoting critical thinking. Table 7 presents the 

frequency of engagement strategies reported by teachers: 

Table 7 

Frequency of Engagement Strategies Used by ALS Teachers 

Strategy Percentage of Teachers Mentioning 

Collaborative Learning 28% 

Use of Multimedia Resources 26% 

Project-Based Learning 22% 

Gamification 20% 

Real-world Application 18% 

Interactive Activities 16% 

Differentiated Instruction 14% 
 

The prominence of collaborative learning aligns with social constructivist approaches 

to education (Merriam & Baumgartner, 2020), which emphasize the co-construction 

of knowledge through social interaction. The substantial use of multimedia resources 
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reflects adaptation to technological affordances in contemporary educational 

contexts, supporting De Vera & Casingal's (2024) findings on the benefits of 

technology integration for student engagement. 

Thematic analysis of qualitative data revealed that teachers frequently combined 

multiple strategies to address diverse learning preferences and maintain engagement. 

This integrated approach aligns with Ginsberg and Wlodkowski's (2015) 

motivational framework for culturally responsive teaching, emphasizing the 

importance of varied instructional approaches in maintaining learner engagement. 

Implementation Challenges 

The poll revealed several substantial problems that ALS educators have in executing 

the program and engaging students.  Table 8 delineates the frequency and severity of 

various challenges: 

Table 8 

Prevalence of Implementation Challenges Reported by ALS Teachers 

Challenge category 
Percentage 

of Teachers 

Mean rating 

(1-5) 
SD 

Learner engagement issues 78% 4.2 0.68 

Learner diversity 72% 3.9 0.75 

Resource constraints 64% 3.7 0.82 

External factors affecting learner participation 56% 3.5 0.89 

Curriculum implementation difficulties 52% 3.4 0.92 
 

Learner engagement emerged as the most prevalent and intensely perceived 

challenge, with 78% of teachers reporting this issue with a high mean rating 

(4.2/5.0). This finding aligns with research by C. P. Casingal et al. (2023), who 

identified engagement as a critical challenge in the Philippine educational context, 

particularly during the pandemic. 

The challenges of learner diversity (reported by 72% of teachers) reflect the 

heterogeneous nature of ALS populations, which often include learners with varied 

educational backgrounds, age ranges, and learning needs. This finding supports 

Dell’Anna et al. (2022) observations about the complexity of teaching in inclusive 

educational environments. 
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64% of teachers reported resource constraints, including limited access to appropriate 

materials and technological tools. This finding resonates with C. P. Casingal's 

(2022b) research on online performance tasks, which identified technological 

limitations as a significant barrier to educational success in the Philippine context. 

Qualitative data provided more profound insights into these challenges. One teacher 

explained: 

"Many of our learners have work and family responsibilities that compete with their 

education. Even when they are present physically, they are often exhausted or 

preoccupied, making engagement a constant challenge." 

This viewpoint underscores the intricate interaction of elements influencing 

educational results in ALS environments, corroborating Bronfenbrenner's (1979) 

ecological systems theory, which accentuates the impact of many environmental 

influences on learning and development (Guy-Evans, 2020). 

Professional Development Needs and Resource Requirements 

The thematic analysis of teacher responses identified several priority professional 

development and resource support areas. Table 9 presents these findings: 

Table 9 

Thematic Analysis of Resources and Support Identified by ALS Teachers 

Theme Identified Resources and Support Prevalence 

Professional 

Development 

Training workshops and seminars, specialized 

instruction (e.g., technology use, management of 

various learners), mentoring, and coaching programs 

High 

Instructional 

Materials 

Premium educational modules, activity worksheets, 

and evaluation instruments 
High 

Technological 

Resources 

Information and Communication Technology (ICT) 

tools, such as laptops and tablets, internet access, and 

instructional software and apps 

Medium 

Collaborative 

Support 

Collaborative learning possibilities, community 

participation, and parental involvement initiatives 
Medium 

Infrastructure 
Enhanced educational environments, access to 

libraries or resource centers 
Low 

Administrative 

Support 

Minimized administrative burden and optimized 

reporting procedures 
Low 
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These findings align with the framework for effective professional development, 

which emphasizes content-focused learning opportunities, active learning 

approaches, collaboration, and sustained support. The high priority placed on 

professional development and instructional materials suggests that teachers recognize 

the importance of continuous learning and appropriate resources in enhancing their 

effectiveness. 

The focus on specialized training in technology use and the management of various 

learners underscores the issues inherent in the ALS environment.  This discovery 

corroborates the findings of Parto and Yango (2023), emphasizing the need for 

context-specific professional development for ALS educators. 

Implications for Practice and Policy 

Enhancing Reading Interventions 

The significant improvements in reading proficiency demonstrated in this study 

suggest several important implications for practice. First, the effectiveness of 

targeted remedial programs based on accurate assessment underscores the 

importance of consistently implementing Phil-IRI assessments at both BOSY and 

EOSY. This practice provides essential data for identifying learners' needs and 

monitoring their progress. 

Second, the findings highlight the value of differentiated instruction based on 

identified reading levels. The substantial improvements observed in this study 

suggest that tailoring instructional approaches to learners' needs can yield significant 

benefits, particularly for those at frustration levels or classified as non-readers. 

Third, the strong predictive relationship between regular attendance and reading 

improvement underscores the importance of strategies to enhance learner 

engagement and participation. As Robertson and Padesky (2020) noted, maintaining 

learner interest requires appropriate tools and approaches, particularly in blended or 

distance learning contexts. 

Strengthening Teacher Professional Development 

The findings on teacher competencies and professional development needs offer 

valuable insights into enhancing teacher preparation and support. The tiered pattern 
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of self-perceived competencies based on teaching experience suggests the value of 

mentorship programs that facilitate knowledge sharing between novice and 

experienced teachers. 

The identified gap in assessment and evaluation competencies highlights a critical 

area for professional development. Given the importance of accurate assessment in 

guiding effective interventions, targeted training in this area could significantly 

enhance teaching effectiveness. 

The priority placed on specialized training in technology use and managing diverse 

learners aligns with the specific challenges of the ALS context. Tailored professional 

development programs addressing these areas could enhance teachers' capacity to 

navigate the complexities of alternative education settings. 

Policy Recommendations 

Based on these findings, several policy recommendations emerge for strengthening 

the Alternative Learning System: 

1. Establish systematic mentorship programs pairing novice and experienced 

teachers to facilitate knowledge transfer and professional growth. 

2. Develop ALS-specific instructional materials and assessment tools that 

address the unique needs of diverse learner populations. 

3. Invest in technological infrastructure and digital resources to support blended 

learning approaches in ALS contexts. 

4. Create professional learning communities among ALS teachers to facilitate 

collaboration and peer support. 

5. Review and revise administrative requirements to reduce non-instructional 

workload and allow teachers to focus on core teaching responsibilities. 

Conclusion 

This study demonstrates the effectiveness of targeted reading interventions based on 

Phil-IRI assessments in improving reading proficiency among ALS learners. The 

significant reduction in learners at frustration level and non-readers highlights the 

potential of structured remedial programs to address literacy challenges even in 

complex educational contexts. 
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The findings also underscore the importance of teacher competencies in facilitating 

compelling learning experiences, particularly in differentiated instruction and 

assessment. The progression in self-perceived competencies with teaching 

experience suggests the value of experience-based learning and mentorship in 

teacher development. 

The challenges identified, particularly learner engagement and diversity, resource 

constraints, and curriculum implementation, reflect the complex realities of 

alternative education contexts. Addressing these challenges requires comprehensive 

approaches that consider both pedagogical and contextual factors. 

The professional development needs and resource requirements identified by 

teachers provide valuable guidance for enhancing support systems for ALS 

educators. The Philippine Alternative Learning System can continue evolving as a 

vital educational equity and inclusion pathway by addressing these needs through 

targeted interventions and policy initiatives. 

Conclusion and Recommendations 

This study aimed to assess the effectiveness of the Philippine Informal Reading 

Inventory (Phil-IRI) and remedial classes in improving reading proficiency among 

ALS learners while examining teacher competencies and professional development 

needs in the Alternative Learning System context. By analyzing reading assessment 

outcomes, teaching strategies, implementation challenges, and teacher competency 

levels, the research sought to develop evidence-based recommendations for 

enhancing ALS effectiveness. 

The results indicated notable enhancements in reading competency among ALS 

learners after specific treatments, with a considerable decline in frustration-level 

readers (16.5% drop) and non-readers (85.7% reduction), as well as a large rise in 

independent readers (17.0% increase).  Teacher competence evaluations revealed 

significant disparities within instructional domains, with differentiated teaching 

identified as the most proficient area (4.1/5.0) and assessment approaches need the 

most improvement (3.6/5.0).  The research highlighted collaborative learning (28%) 

and multimedia resources (26%) as the most successful engagement tactics, while 

also noting major obstacles in student engagement (78%), managing various 
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backgrounds (72%), and resource limitations (64%).  Self-assessed abilities 

consistently improved with teaching experience, indicating the significance of 

experience-driven professional growth. 

These findings have important implications for ALS implementation in the 

Philippines. The substantial reading improvements validate the effectiveness of Phil-

IRI as an assessment tool and confirm that well-structured remedial programs can 

significantly enhance literacy outcomes even in challenging educational contexts. 

The observed progression in self-perceived competencies with experience supports 

Schatz-Oppenheimer's (2017) developmental framework of teacher growth and 

suggests the potential value of mentorship programs pairing novice and experienced 

educators. The challenges identified align with Bronfenbrenner's (1979) ecological 

systems theory, highlighting how various environmental factors—from immediate 

learning environments to broader socioeconomic conditions—influence educational 

outcomes in alternative learning settings (Bronfenbrenner, 2005). 

These data provide numerous suggestions for improving ALS efficacy.  Initially, 

establishing a tiered professional development framework customized to teachers' 

experience levels might meet diverse developmental requirements, providing 

fundamental training for rookie educators and specialized advancement chances for 

seasoned professionals.  Secondly, the establishment of technology resource centers 

and specialized training programs would meet the ongoing need for technical 

assistance across various experience levels.  Third, establishing comprehensive 

support systems to manage learner variety and adopt flexible learning alternatives 

will effectively handle the significant incidence of engagement and diversity 

concerns.  Fourth, developing ALS-specific teaching materials and evaluation 

instruments might provide contextually relevant resources for the distinct ALS 

setting.  Fifth, creating collaborative learning networks among ALS educators would 

enhance information exchange and peer support, using the evidence that 

collaborative methods are very successful.  Ultimately, evaluating teacher 

preparation programs to include ALS-specific training and creating explicit career 

advancement routes will facilitate the development of a sustainable stream of trained 

educators. 
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While this study provides valuable insights, several limitations should be 

acknowledged. The urban setting in Makati City, which has potentially better 

resources and infrastructure than rural areas, may limit generalizability to less 

developed regions where resource constraints could be more severe. The gender 

imbalance in the teacher sample (75.5% female) may not fully represent male 

teachers' perspectives. A significant portion of participants (28.3%) who did not 

specify their teaching experience had a limited complete understanding of 

experience-related findings. Future research should explore ALS implementation in 

rural and resource-constrained settings, incorporate learner perspectives alongside 

teacher assessments, conduct longitudinal studies tracking reading development over 

extended periods, and implement comparative analyses across different regions to 

identify contextual factors affecting program effectiveness. Additionally, intervention 

studies testing the efficacy of the recommended professional development 

approaches would provide valuable evidence for policy implementation. 
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