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ABSTRACT: The Alternative Learning System (ALS) 

Accreditation and Equivalency (A&E) examination resumed 

in January 2025 after a five-year hiatus, presenting 

unprecedented preparation challenges for Schools Division 

Office (SDO) Makati City. This action research investigated 

how intensive familiarization and mock testing could 

improve ALS learners' performance in the A&E examination 

within a constrained 45-day preparation period. The study 

employed a mixed-methods action research design involving 

398 ALS learners across 30 learning centers and 45 teachers. 

The intervention utilized the "ALS 45 Days Challenge" 

framework, implemented through five phases: initial 

planning and diagnostic assessment, curriculum 

development, structured review classes, intensive 

familiarization with mock testing, and final examination 

administration. Data collection included baseline diagnostic 

assessments, weekly mock examinations, teacher reflection 

logs, and performance tracking across six learning strands. 

Quantitative analysis employed descriptive statistics, paired 

t-tests, and ANOVA, while qualitative data underwent  
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thematic analysis. Results showed a combined success rate of 62.68%, with 40.61% 

regular passers and 22.07% conditional passers among 426 test-takers (89.68% 

participation rate). Junior high school learners achieved higher success rates 

(66.57%) compared to elementary learners (48.94%). Center performance varied 

significantly from 14.29% to 100.00%, indicating the importance of implementation 

fidelity. The findings demonstrate that systematic, intensive preparation strategies 

can produce substantial results despite severe time constraints, providing a replicable 

framework for rapid educational intervention in similar contexts. 

Keywords: Alternative Learning System, examination preparation, intensive 

intervention, mock testing, performance improvement  

INTRODUCTION 

The Alternative Learning System (ALS) serves as a parallel learning system 

providing opportunities for out-of-school youth and adults who have not completed 

basic education to continue learning in a flexible manner. Established as part of the 

Philippine government's commitment to achieving Education for All (EFA) and 

Sustainable Development Goal 4 on quality education, ALS addresses the 

educational needs of marginalized populations unable to access or complete formal 

schooling due to various socioeconomic, geographical, or personal circumstances (C. 

P. Casingal & Guino, 2025). The program serves a diverse demographic including 

working youth and adults, individuals from indigenous communities, persons with 

disabilities, senior citizens, and those affected by armed conflict or natural disasters. 

Central to the ALS framework is the Accreditation and Equivalency (A&E) 

examination (Labarrete, 2019), a crucial assessment tool that validates learning 

outcomes and enables learners to obtain certificates equivalent to elementary or high 

school diplomas. This examination represents more than a testing mechanism; it 

serves as a gateway to higher education, formal employment opportunities, and 

social mobility for millions of Filipinos previously excluded from educational 

advancement (C. Casingal, 2025). 
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Theoretical Studies 

The theoretical foundation of this study draws from several educational frameworks. 

Adult learning theory, as conceptualized by Knowles (1978) andragogy principles , 

emphasizes that adult learners bring rich life experiences and prior knowledge that 

can be validated through formal assessment processes (Sleeter & Carmona, 2017). 

This theory supports the competency-based curriculum design of ALS, which 

recognizes learners' experiential knowledge while building upon it through structured 

learning processes (Owens, 2021). 

Assessment preparation theory suggests that systematic exposure to examination 

formats and content significantly improves performance outcomes (Wolcott & Legg, 

1998). Research in test preparation effectiveness indicates that familiarization with 

assessment structures, combined with practice testing, enhances both content mastery 

and test-taking confidence (Resurreccion et al., 2021). Additionally, crisis 

intervention theory in educational contexts demonstrates that intensive, time-limited 

interventions can produce substantial learning outcomes when properly structured 

and implemented (Roberts, 2000). 

The theoretical framework of rapid educational intervention emphasizes the 

importance of systematic planning, intensive implementation, and continuous 

monitoring to achieve desired outcomes within constrained timeframes 

(Bartholomew et al., 1998). This approach aligns with emergency preparedness 

models in education that prioritize immediate action while maintaining instructional 

quality and learner support mechanisms (McNeill et al., 2018). 

Problems 

The A&E examination system faced significant disruption when assessments were 

suspended nationally after 2018, creating a five-year gap that left thousands of ALS 

learners without formal validation of their learning achievements. This extended 

hiatus was attributed to policy reviews, resource constraints, and COVID-19 

pandemic disruptions. The absence of regular examinations created multiple systemic 

challenges: ALS teachers lost familiarity with assessment standards and procedures, 

curriculum alignment became unclear without the anchoring effect of regular 
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examinations, and learner motivation declined as the pathway to formal recognition 

remained closed. 

The announcement in September 2024 of the A&E examination's resumption brought 

both relief and anxiety to the ALS community. The short preparation timeline 

presented unprecedented challenges, with only 45 days between the announcement 

and the scheduled January 2025 examination date. This situation demanded urgent 

mobilization of resources and implementation of effective preparation programs 

under severe time constraints. 

In SDO Makati City, the situation was particularly challenging with 398 registered 

ALS learners across 30 learning centers requiring immediate preparation for an 

assessment format that had not been used for five years. The diverse learning 

contexts within the ALS system, operating in various settings including barangay 

halls, community centers, and detention facilities, complicated the implementation of 

uniform preparation strategies. 

Gap Analysis 

ALS learners should receive systematic, comprehensive preparation for the A&E 

examination through well-established protocols developed over years of continuous 

assessment administration. Ideally, preparation should occur over extended periods 

(minimum 6-12 months) with standardized resources, experienced teachers familiar 

with current assessment formats, and established support systems. The examination 

should serve as a reliable pathway to educational advancement, with consistent 

administration schedules that allow for proper planning and preparation. 

ALS learners faced an unprecedented situation with only 45 days to prepare for an 

examination that had not been administered for five years. Teachers lacked recent 

experience with assessment formats and requirements, learning materials were 

outdated or misaligned with current standards, and no established preparation 

protocols existed for rapid intervention. The extended gap created uncertainty about 

examination standards, content, and format, while the compressed timeline 

eliminated opportunities for gradual competency development and comprehensive 

preparation. 
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The disparity between ideal preparation conditions and actual circumstances created 

a critical need for innovative, intensive intervention strategies. The gap encompassed 

temporal constraints (45 days versus 6-12 months), resource limitations (outdated 

materials versus current resources), teacher preparedness (inexperienced versus 

experienced), and systemic support (ad hoc versus established protocols). This gap 

threatened the educational advancement opportunities of nearly 400 learners in 

Makati City alone, potentially perpetuating educational inequity among marginalized 

populations. 

Novelty of Research Results 

Previous research on ALS examination preparation has primarily focused on long-

term intervention strategies and routine preparation methods. Arzadon & Nato Jr 

(2015) examined the broader context of ALS implementation but did not address 

rapid preparation strategies under crisis conditions. Their study emphasized the 

importance of flexible learning modalities but assumed adequate preparation 

timeframes. 

Brizuela (2022) conducted comparative analysis of A&E test performances, focusing 

on regular administration contexts rather than emergency preparation scenarios. The 

study provided valuable insights into performance patterns but did not address the 

unique challenges of preparing learners after extended assessment hiatuses. 

Labarrete (2019) assessed ALS-A&E curriculum alignment for secondary clientele, 

emphasizing curriculum adequacy under normal implementation conditions. While 

this research contributed to understanding curriculum effectiveness, it did not 

examine rapid intervention strategies or crisis-driven preparation methods. 

Resurreccion et al. (2021) investigated ALS training and certification for teacher 

education institutions, focusing on long-term capacity building rather than immediate 

intervention needs. Their work highlighted the importance of teacher preparation but 

did not address emergency preparedness scenarios. 

Recent studies by C. Casingal (2025) on ALS teacher competencies and professional 

development needs provided insights into educator preparation requirements but 

maintained focus on routine implementation rather than crisis intervention strategies. 
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The research emphasized systematic professional development over extended periods 

rather than intensive, time-limited interventions. 

Existing literature lacks comprehensive investigation of rapid, intensive preparation 

strategies for ALS A&E examinations under severe time constraints. No previous 

studies have systematically examined the effectiveness of 45-day intensive 

preparation frameworks or developed replicable models for crisis-driven educational 

interventions in the ALS context. The literature gap is particularly evident in the 

absence of empirical evidence regarding the optimal structure, implementation 

strategies, and expected outcomes of emergency preparation programs. 

This research represents the first systematic investigation of intensive, time-limited 

preparation strategies for ALS A&E examinations following extended assessment 

suspension. The study introduces the innovative "ALS 45 Days Challenge" 

framework, providing empirical evidence for rapid intervention effectiveness in non-

traditional educational contexts. The research contributes novel insights into crisis-

driven educational preparedness, emergency intervention protocols, and rapid 

competency development strategies specifically designed for adult learners in 

alternative education systems. 

Research Objectives 

This action research aims to investigate how intensive familiarization, and mock 

testing can improve ALS learners' performance in the A&E examination within a 

constrained 45-day preparation period. Specifically, the study seeks to: 

1. Determine the baseline performance levels of ALS learners across six learning 

strands before intervention implementation 

2. Evaluate the impact of intensive familiarization sessions on learners' mastery of 

key competencies across learning strands 

3. Assess the effectiveness of systematic mock testing on learners' test-taking 

confidence and examination readiness 

4. Identify learning strands showing the most significant improvement following 

the intensive preparation program 

5. Document challenges and facilitating factors in implementing the 45-day 

preparedness framework 
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6. Develop a replicable model for rapid ALS examination preparation in similar 

educational contexts 

METHOD 

This study employed a mixed-methods action research design, combining 

quantitative analysis of test scores with qualitative assessment of implementation 

experiences. The design follows the cyclical nature of action research, incorporating 

planning, action, observation, and reflection phases as conceptualized by Kemmis et 

al. (2014) action research spiral model. 

The mixed-methods approach utilized a convergent parallel design where 

quantitative and qualitative data were collected simultaneously during the 

intervention period and analyzed separately before integration during the 

interpretation phase. This design was selected to provide comprehensive 

understanding of both the measurable outcomes (test performance) and the 

contextual factors (implementation experiences) that influenced the intervention's 

effectiveness. 

The ALS 45 Days Challenge Methodology Framework 

The intervention designed for this study is the "ALS 45 Days Challenge," a 

comprehensive preparedness plan structured in five phases: 

Phase I: Planning and Baseline (September 2024) 

• Training Needs Assessment (TNA) for ALS teachers 

• Diagnostic assessment of ALS learners 

• Identification of competency gaps 

• Baseline data collection 

Phase II: Curriculum Development and Resource Preparation (October 2024) 

• Competency-based curriculum design 

• Learning materials development 

• Assessment tools preparation 

• Monitoring mechanisms establishments 
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Phase III: Implementation (November-December 2024) 

• Weekly review sessions per learning strand 

• Regular formative assessments 

• Individualized learning report 

• Continuous progress monitoring 

Phase IV: Intensive Preparation (December 2024-January 2025) 

• Comprehensive mock examination 

• Performance data analysis 

• Targeted remediation strategies 

• Final preparation activities 

Phase V: Evaluation (January 26, 2025) 

• A&E Examination 

• Post-intervention data collection 

• Stakeholder feedback gathering 

• Effectiveness evaluation 

Research Subjects 

The study utilized purposive sampling to select participants based on their 

involvement in the ALS program within SDO Makati City. The sampling strategy 

ensured representation across different learning centers, educational levels, and 

demographic characteristics of the ALS population. 

Primary Participants 

Participant Category Population Description 

ALS Learners 
398 registered 

learners 

Elementary and Junior High 

School learners 

ALS Teachers 45 teachers 

Distributed across learning centers 

with various experience levels and 

qualifications 

Education Program 

Supervisor 
7 Supervisors 

Overseeing different learning 

strands and are responsible for 

curriculum implementation 

School Heads 30 administrators 
From participating learning centers 

providing administrative oversight 
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Inclusion Criteria 

• Registered ALS learners in SDO Makati City for Academic Year 2024-2025 

• Active participation in ALS learning activities 

• Availability for the complete 45-day intervention period 

• Voluntary consent to participate in the study 

Exclusion Criteria 

• Learners with less than 80% attendance during the intervention period 

• Participants who withdrew from the ALS program during the study 

• Individuals who did not provide informed consent 

Instruments 

The study employed multiple instruments to ensure comprehensive data collection 

across quantitative and qualitative dimensions. Quantitative instruments included a 

Diagnostic Assessment Tool designed for baseline competency measurement across 

six learning strands, formatted as a 60-item multiple choice test with 10 items per 

learning strand, scored on a 50-point scale per strand totaling 300 points. The 

instrument covered LS1 English, LS1 Filipino, LS2 Scientific and Critical Thinking 

Skills, LS3 Mathematical and Problem-Solving Skills, LS4 Life and Career Skills, 

LS5 Understanding the Self and Society, and LS6 Digital Citizenship, with content 

validity established through ALS curriculum experts and DepEd supervisors, 

achieving Cronbach's alpha reliability of 0.84. 

The Mock Examination Series served weekly progress monitoring and A&E format 

familiarization purposes, replicating actual A&E examination structure and difficulty 

level through weekly administration throughout the intervention period, 

encompassing 12 assessments aligned with DepEd A&E test specifications and 

competency standards. Scoring followed standardized rubrics using official A&E 

guidelines, with administration conducted under simulated examination conditions to 

build test-taking confidence. Performance Tracking Sheets facilitated individual 

learner progress documentation and monitoring, incorporating weekly scores, 

competency mastery indicators, improvement trends, and attendance records through 
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structured data collection forms with quantitative metrics for continuous monitoring 

and intervention adjustment. 

Qualitative instruments comprised Teacher Reflection Journals for documenting 

implementation experiences, challenges, and insights through semi-structured weekly 

entries with guided prompts addressing implementation successes, teaching 

challenges, learner responses, strategy effectiveness, and resource adequacy 

throughout the complete 16-week intervention period. Focus Group Discussion 

Guides gathered comprehensive stakeholder perspectives on intervention 

effectiveness through separate sessions for teachers, learners, and supervisors, 

utilizing semi-structured formats with open-ended questions covering intervention 

impact, implementation challenges, facilitating factors, and improvement 

recommendations during 90–120-minute sessions with audio recording for 

transcription. 

Classroom Observation Protocols enabled systematic documentation of teaching 

practices and learner engagement through structured observation checklists focusing 

on teaching strategies, learner participation, resource utilization, and classroom 

dynamics during bi-weekly observations per learning center with minimum two 

observations per teacher covering full class sessions. Semi-Structured Interview 

Schedules facilitated in-depth exploration of stakeholder experiences through 

individual interviews with key informants including supervisors, high-performing 

teachers, and selected learners, addressing implementation challenges, success 

factors, learner motivation, and program effectiveness during 45–60-minute sessions. 

Data Collection Procedures 

Data collection followed a systematic, multi-phase approach aligned with the 

intervention timeline and research objectives. 
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Detailed Collection Timeline 

Phase 
Data Collection 

Activities 
Timeline Instruments Used 

Baseline 

Diagnostic 

assessment 

administration 

Demographic data 

collection 

Informed consent 

process 

September 2024 

Diagnostic 

Assessment Tool 

Demographic 

Survey 

Consent Forms 

Implementation 

Weekly mock 

examinations 

Teacher reflection 

documentation 

Supervisor 

observations 

Progress tracking 

October 2024 - 

January 2025 

Mock Examination 

Series 

Teacher Reflection 

Journals 

Observation 

Protocols 

Performance 

Tracking Sheets 

Evaluation 

A&E examination 

administration 

Focus group 

discussions 

Stakeholder 

interviews 

Final assessment 

January 2025 

Official A&E 

Examination 

FGD Guides 

Interview Schedules 

Evaluation Forms 
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Data Analysis 

Data analysis employed both quantitative and qualitative analytical approaches, 

integrated through a convergent parallel mixed-methods framework.  

Quantitative analysis utilized descriptive statistics including calculation of mean 

scores and standard deviations for all assessments, analysis of performance 

distributions across learning strands and educational levels, determination of 

participation rates and demographic breakdowns, center-wise performance 

comparisons and ranking analysis, and trend analysis of weekly mock examination 

scores. Inferential statistics included paired t-tests for comparison of pre- and post-

intervention performance scores to determine statistical significance of 

improvements, Analysis of Variance (ANOVA) for examination of performance 

variance across learning strands, learning centers, and demographic groups, Cohen's 

d computation for effect size calculations to assess practical significance of observed 

improvements, correlation analysis for investigation of relationships between 

variables such as attendance, baseline scores, and final performance, and regression 

analysis for identification of predictors of A&E examination success. 

Performance analysis encompassed success rate calculations including regular 

passers, conditional passers, and combined rates, learning strand-specific 

performance evaluation, individual learner progress trajectory analysis, center 

performance ranking and comparative analysis, and identification of high-performing 

and struggling learners. 

Qualitative analysis employed thematic analysis through inductive coding of teacher 

reflection journals and focus group transcripts, pattern identification across multiple 

data sources and participant groups, theme development through iterative analysis 

and constant comparison, participant validation of emerging themes and 

interpretations, and theoretical framework development from grounded data. 

Content analysis involved systematic categorization of implementation challenges 

and facilitating factors, frequency analysis of recurring issues and concerns across 

data sources, development of recommendation categories based on stakeholder 

feedback, analysis of intervention fidelity and implementation variations, and 
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identification of best practices and successful strategies. Narrative analysis examined 

individual learner and teacher experiences throughout the intervention, analyzed 

transformation stories and personal growth narratives, documented critical incidents 

and turning points, explored motivation and persistence factors, and understood 

contextual influences on learning outcomes. 

Data integration and triangulation utilized convergent analysis through simultaneous 

analysis of quantitative and qualitative data, comparison and contrast of findings 

across different data sources, integration of numerical results with narrative 

explanations, identification of convergent and divergent findings, and development 

of comprehensive understanding through multiple perspectives. Triangulation 

methods included data triangulation through multiple data sources (tests, 

observations, interviews, journals), methodological triangulation through quantitative 

and qualitative approaches, investigator triangulation through multiple researchers in 

data collection and analysis, and theory triangulation through multiple theoretical 

frameworks for interpretation. 

Data Quality Analysis 

Quality 

Criterion 
Quantitative Measures Qualitative Measures 

Validity 
Content validation by experts 

Construct validity testing 

Member checking 

Peer debriefing 

Triangulation 

Reliability 
Cronbach's alpha calculation 

Inter-rater reliability 

Audit trails 

Coding consistency checks 

Reflexivity documentation 

Generalizability 
Effect size reporting 

Confidence intervals 

Thick description 

Context documentation 

Transferability assessment 

Ethical Considerations 

The study adhered to strict ethical standards: 

• Informed Consent: All participants provided voluntary, informed consent 
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• Confidentiality: Anonymous data collection and secure storage protocols 

• Beneficence: Intervention designed to benefit all participants 

• Non-maleficence: No harm to participants throughout the study 

• Institutional Approval: SDO Makati City authorization obtained 

RESULTS AND DISCUSSION 

Baseline Performance Analysis 

The diagnostic assessment conducted in September 2024 revealed significant 

competency gaps across all learning strands among ALS learners in SDO Makati 

City. The baseline performance analysis indicated that learners were performing 

below expected mastery levels, with particular challenges evident in mathematical 

and scientific competencies. Table 1 presents the comprehensive baseline 

performance scores across all six learning strands, demonstrating the initial 

competency levels before intervention implementation. 

Table 1. Baseline Performance Scores by Learning Strand 

Learning Strand 
Mean 

Score 

Standard 

Deviation 

Performance 

Level 

LS1 English 24.23 8.60 
Approaching 

Mastery 

LS1 Filipino 26.33 9.63 
Approaching 

Mastery 

LS2 SLCTS 23.23 8.24 Below Mastery 

LS3 M&PSS 21.30 9.32 Below Mastery 

LS4 L&CS 32.10 7.78 
Approaching 

Mastery 

LS5 UTS&S 28.93 9.20 
Approaching 

Mastery 

LS6 DC 30.80 8.50 
Approaching 

Mastery 
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The baseline results revealed substantial learning gaps requiring intensive 

intervention, particularly in LS3 Mathematical and Problem-Solving Skills (mean 

score: 21.30) and LS2 Scientific and Critical Thinking Skills (mean score: 23.23). 

These findings align with previous research by Labarrete (2019) indicating persistent 

challenges in mathematics and science competencies among ALS learners. The 

relatively higher performance in LS4 Life and Career Skills (mean score: 32.10) and 

LS6 Digital Citizenship (mean score: 30.80) suggested that learners possessed 

stronger practical life skills compared to academic competencies, reflecting their 

real-world experiences and prior learning outside formal education systems. 

The standard deviation values ranging from 7.78 to 9.63 indicated considerable 

variation in learner performance within each strand, suggesting diverse educational 

backgrounds and learning needs among participants. This heterogeneity necessitated 

differentiated instruction approaches and individualized support mechanisms 

throughout the intervention period. The baseline assessment validated the need for 

the intensive 45-day preparation program while providing crucial data for designing 

targeted intervention strategies aligned with specific competency gaps. 

Impact of Intensive Familiarization Sessions 

The structured review classes conducted during Phase III demonstrated measurable 

improvements in learner performance across all learning strands. Weekly 

assessments throughout the intervention period revealed progressive gains, with the 

most significant improvements observed in LS1 English and LS6 Digital Citizenship. 

The intensive familiarization sessions, characterized by systematic curriculum 

mapping and daily learning objectives aligned to A&E competencies, proved 

effective in addressing identified competency gaps within the constrained timeframe. 

Analysis of weekly mock examination data indicated consistent upward trends in 

performance scores, particularly evident after the fourth week of intervention 

implementation. The structured approach to content delivery, combined with regular 

formative assessments, enabled teachers to identify struggling learners and provide 

targeted support interventions. Qualitative data from teacher reflection journals 

highlighted improved learner engagement and confidence as familiarization sessions 
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progressed, with participants demonstrating increased comfort with A&E 

examination format and content requirements. 

The effectiveness of intensive familiarization can be attributed to several factors 

identified through qualitative analysis. First, systematic curriculum alignment 

ensured comprehensive coverage of essential competencies within the limited 

timeframe; second, daily learning objectives provided clear direction for both 

teachers and learners; third, regular assessment cycles enabled immediate feedback 

and adjustment of instructional strategies; and fourth, the structured approach 

reduced anxiety and uncertainty among learners who had been away from formal 

assessment environments for extended periods. 

Mock Testing Protocol Effectiveness 

The systematic mock testing protocol implemented throughout the intervention 

period proved highly effective in improving test-taking confidence and examination 

readiness among ALS learners. Regular mock examinations following the actual 

A&E format provided essential exposure to assessment conditions while generating 

valuable performance data for instructional adjustment. The mock testing results 

demonstrated consistent improvement patterns, preparing learners for both the 

content and procedural requirements of the official examination. 

Weekly mock examination scores showed progressive improvement trends across all 

learning centers, with average scores increasing from baseline levels to near-mastery 

ranges by the final mock assessment. The simulation of actual examination 

conditions, including time constraints, question formats, and testing environments, 

reduced test anxiety and familiarized learners with procedural requirements. Focus 

group discussions revealed that learners valued the mock testing experience as 

crucial preparation, citing increased confidence and reduced anxiety as primary 

benefits. 

The data-driven instruction component of the mock testing protocol enabled teachers 

to identify specific areas requiring reinforcement and adjust teaching strategies 

accordingly. Performance analysis after each mock examination guided the 

development of targeted remediation activities, ensuring that intervention efforts 
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focused on areas with greatest need. This systematic approach to assessment and 

instruction alignment represents a significant departure from traditional ALS 

preparation methods and contributed substantially to the overall success of the 

intervention. 

A&E Examination Performance Outcomes 

The implementation of the ALS 45 Days Challenge framework yielded significant 

positive outcomes in the official A&E examination administered on January 26, 

2025. The comprehensive performance analysis across all participating learning 

centers demonstrated the effectiveness of intensive, systematic preparation strategies 

despite unprecedented time constraints. Table 2 presents the overall performance 

outcomes for SDO Makati City, highlighting the substantial achievement in learner 

success rates. 

Table 2. Overall SDO Makati City A&E Examination Results 

Performance Indicator Count Percentage 

Total Registered Learners 475 100.00% 

Total Test Takers 426 89.68% 

Regular Passers 173 40.61% 

Conditional Passers 94 22.07% 

Combined Success Rate 267 62.68% 

The overall combined success rate of 62.68% exceeded initial projections and 

validated the effectiveness of the intensive preparation framework. The high 

participation rate of 89.68% demonstrated strong learner commitment and program 

engagement, while the substantial proportion of regular passers (40.61%) indicated 

solid competency achievement across all learning strands. The additional 22.07% of 

conditional passers suggested near-mastery of competencies with targeted gaps 

requiring remediation, reflecting effective preparation in most learning areas. 

The performance outcomes varied significantly between educational levels, with 

junior high school learners achieving higher success rates compared to elementary 

learners. Table 3 presents the comparative analysis of performance by educational 
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level, revealing important differences requiring consideration for future program 

implementation. 

Table 3. A&E Examination Performance by Educational Level 

Educatio

nal Level 

Registe

red 

Test 

Takers 

Participati

on Rate 

Regul

ar 

Passers 

Conditio

nal Passers 

Combin

ed Success 

Rate 

Elementar

y 
115 94 81.74% 

32 

(34.04%) 

14 

(14.89%) 
48.94% 

Junior 

High School 
360 332 92.22% 

141 

(42.47%) 

80 

(24.10%) 
66.57% 

The 17.63% difference between elementary (48.94%) and junior high school 

(66.57%) success rates indicated the need for differentiated approaches in future 

interventions. Elementary learners demonstrated lower participation rates (81.74% 

versus 92.22%) and reduced success rates, suggesting that younger learners or those 

with less educational background required additional support and extended 

preparation periods. This finding aligns with adult learning theory principles 

emphasizing the importance of prior educational experience in facilitating new 

learning acquisition. 

Learning Center Performance Variation 

The analysis of performance across individual learning centers revealed substantial 

variation in success rates, ranging from 14.29% to 100.00%, indicating significant 

differences in implementation fidelity and local contextual factors. Table 4 presents 

the performance distribution of learning centers categorized by success rate ranges, 

highlighting the diversity of outcomes across different implementation sites. 

Table 4. Learning Center Performance Distribution 

Performance 

Category 

Success 

Rate Range 

Number of 

Centers 

Percentage of 

Centers 

Excellent Performance 80-100% 3 11.5% 

Good Performance 60-79% 7 26.9% 

Satisfactory 40-59% 6 23.1% 
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Performance 

Needs Improvement 20-39% 6 23.1% 

Requires Intensive 

Support 
Below 20% 4 15.4% 

The performance variation across learning centers highlighted critical factors 

influencing intervention effectiveness. Top-performing centers including BANGKAL 

MAIN (100.00%), MYHILL (97.14%), and BJMP FEMALE (90.91%) demonstrated 

exceptional outcomes through consistent implementation of systematic mock testing 

procedures, intensive daily review protocols, and individualized learner support 

mechanisms. These centers served as models for best practices that could be 

replicated across other locations. 

Conversely, centers requiring intensive support including LA PAZ (14.29%), FBES 

MAIN (15.38%), and NGES (30.00%) faced multiple challenges including resource 

limitations, larger learner populations, inconsistent teacher preparation, and 

inadequate implementation of mock testing protocols. The performance disparity 

emphasized the importance of implementation fidelity and suggested that success 

factors could be identified, standardized, and replicated across different contexts 

through appropriate support and resource allocation. 

Implementation Challenges and Facilitating Factors 

The qualitative analysis of teacher reflection journals, focus group discussions, and 

stakeholder interviews revealed multiple challenges and facilitating factors that 

influenced intervention implementation and effectiveness. Major implementation 

challenges included the participation gap where 10.32% of registered learners did not 

take the examination, indicating attendance and retention difficulties; level-based 

performance disparity with elementary learners showing lower success rates 

requiring differentiated instruction approaches; center performance variation 

indicating uneven implementation fidelity; and resource allocation constraints where 

centers with limited resources showed generally lower performance outcomes. 

Additional challenges identified through thematic analysis included teacher 

preparation gaps where some educators required additional training on A&E 
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examination requirements and assessment standards; time constraints limiting 

opportunities for comprehensive competency development; learner motivation 

variations affecting consistent participation and engagement; and infrastructure 

limitations in some learning centers affecting optimal learning environments. These 

challenges reflected the complex nature of implementing rapid educational 

interventions within diverse contextual settings and highlighted areas requiring 

attention in future program iterations. 

Facilitating factors contributing to intervention success included the high overall 

participation rate of 89.68% demonstrating strong learner commitment and program 

engagement; effective mock testing protocols where centers implementing systematic 

mock examinations showed higher success rates; comprehensive teacher preparation 

through professional development activities contributing to improved instruction 

quality; and strong administrative support from SDO Makati City leadership 

facilitating program implementation and resource mobilization. 

Additional facilitating factors encompassed systematic curriculum alignment 

ensuring comprehensive coverage of essential competencies; data-driven instruction 

enabling immediate feedback and strategy adjustment; collaborative learning 

environments fostering peer support and motivation; and flexible implementation 

approaches accommodating diverse learner needs and contextual variations. These 

facilitating factors provided valuable insights for scaling the intervention model to 

other educational contexts and improving future implementation strategies. 

Comparative Analysis with Previous Research 

The 62.68% combined success rate achieved through the ALS 45 Days Challenge 

framework represents a significant accomplishment when compared with historical 

A&E performance data and previous research findings. The outcome exceeded 

expectations considering the five-year gap in A&E examination administration, the 

abbreviated 45-day preparation period, and the diverse and challenging 

circumstances of ALS learners. This performance compares favorably with studies 

by Brizuela (2022) examining A&E test performances under normal administration 
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conditions, suggesting that intensive preparation strategies can compensate for 

reduced preparation time when implemented systematically. 

The intervention outcomes align with theoretical frameworks of crisis-driven 

educational interventions and rapid competency development. The systematic 

approach employed in this study supports findings by Resurreccion et al. (2021) 

emphasizing the importance of structured preparation programs, while extending 

their work to emergency intervention contexts. The significant variation in center 

performance validates research by Arzadon and Nato Jr. (2015) highlighting the 

impact of local contextual factors on ALS program effectiveness, while providing 

empirical evidence for strategies to address such variations. 

The differential performance between elementary and junior high school learners 

confirms adult learning theory principles regarding the influence of prior educational 

experience on new learning acquisition. These findings extend previous research by 

Casingal (2025) on ALS learner competencies by demonstrating how intensive 

interventions can address competency gaps within constrained timeframes. The 

success of mock testing protocols supports assessment preparation theory while 

providing novel insights into the application of such strategies in alternative 

education contexts. 

Implications for Educational Practice and Policy 

The successful implementation of the ALS 45 Days Challenge framework provides 

compelling evidence that crisis-driven educational interventions can achieve positive 

outcomes when implemented systematically and comprehensively. The research 

demonstrates that rapid preparation strategies can be effective for non-traditional 

learners when supported by appropriate resources, systematic implementation 

protocols, and strong administrative commitment. These findings have significant 

implications for educational emergency preparedness and rapid intervention 

strategies in similar contexts. 

The substantial variation in center performance highlights the critical importance of 

implementation fidelity and suggests that success factors can be identified, 

standardized, and replicated across different educational contexts. The framework 
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developed for SDO Makati City offers a replicable model for other school divisions 

facing similar challenges of rapid preparation requirements, providing evidence-

based strategies for addressing educational disruptions and maintaining learning 

continuity. 

The research contributes to the broader understanding of alternative education 

systems and their capacity for rapid adaptation to changing circumstances. The 

findings support the development of flexible, responsive educational programs 

capable of addressing diverse learner needs while maintaining quality standards. The 

intervention model demonstrates the potential for innovative approaches to 

educational service delivery that can bridge gaps between formal and non-formal 

learning systems, providing pathways for educational advancement among 

marginalized populations. 

CONCLUSION 

The implementation of the ALS 45 Days Challenge framework in SDO Makati City 

successfully demonstrated that intensive, systematic preparation strategies can 

produce substantial learning outcomes for Alternative Learning System learners 

despite severe time constraints, achieving a combined success rate of 62.68% with 

173 regular passers (40.61%) and 94 conditional passers (22.07%) among 426 test-

takers from 398 registered learners. The five-phase intervention framework 

effectively addressed critical competency gaps identified through baseline 

assessment, with structured review classes, systematic mock testing protocols, and 

data-driven instruction contributing to measurable improvements across all learning 

strands, particularly in LS1 English and LS6 Digital Citizenship. While significant 

performance variation across learning centers (ranging from 14.29% to 100.00% 

success rates) highlighted the importance of implementation fidelity and resource 

allocation, top-performing centers demonstrated that systematic application of mock 

testing procedures, intensive daily review protocols, and individualized learner 

support could achieve exceptional outcomes even within the constrained 45-day 

timeframe. The differential performance between elementary (48.94%) and junior 

high school (66.57%) learners indicated the need for level-specific intervention 

strategies, while the high participation rate of 89.68% validated strong learner 
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commitment and program engagement. The research provides compelling evidence 

that crisis-driven educational interventions can bridge educational disruptions when 

supported by systematic planning, intensive implementation, continuous monitoring, 

and strong administrative commitment, offering a replicable model for rapid 

educational intervention strategies in similar contexts where time constraints and 

resource limitations present significant challenges to traditional preparation 

approaches. 
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